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Lesson:  The Power of Music 
 
Overall Lesson Goal 
 
Introduce students to the concept of music as a force for change.  This lesson introduces 
key concepts on which the next lessons will build, including the roles of music to inform, 
unite, inspire, and confront.  It also provides an opportunity to explore the unique 
characteristics of music in comparison to other primary sources. 
 
This lesson could be used as a pre-visit lesson to the GRAMMY Museum, as the initial 
lesson for this series (leading to a culminating project), or as a stand-alone lesson when 
exploring music in another way.   
   
 
Student Learning Outcomes 
Students will be able to: 
• Explain the impact of music 
• Identify the political purposes of song 
 
 
Link to state and national standards (emphasis on multiple disciplines) 
Within the skill and curriculum standards addressed by this lesson series, this lesson has a 
particular emphasis on the following standards: 

• National History-Social Studies curriculum 
o Standard III:  People, Places, and Environments 
o Standard V:  Individuals, Groups, and Institutions 
o Standard VI:  Power, Authority, and Governance 

• CA History-Social Science standards 
o Historical Interpretation skills 
o US History 11.1 (analyze the significant events in the founding of the 

nation) 
• National English/Language Arts Standards 

o Standard 1: Students read a wide range of print and nonprint texts 
o Standard 3: Students apply a wide range of strategies to comprehend, 

interpret, evaluate, and appreciate texts 
o Standard 8: Students use a variety of technological and informational 

resources 
• CA English/Language Arts Standards (numbers vary by grade level) 

o Vocabulary and concept development 
o Comprehension and analysis of grade-level-appropriate text 

• CA Visual and Performing Arts Standards 
o Standard 1.0 Artistic Perception 
o Standard 3.0 Historical and Cultural Context 
o Standard 4.0 Aesthetic Valuing 
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Key Vocabulary and Focus (emphasis on concepts) 
Key political functions of song:  inform, unite, inspire, confront 
 
Materials and Equipment (includes playlists) 
 
TV/Projector and VCR or DVD Player (dependent on video medium) 
 
Silent Film: 
Any silent film can be used for this.  There are some collections available for rental that 
focus on a particular theme (e.g. World War I Films of the Silent Era or Baseball Films of 
the Silent Era).  It is also possible to use something made more recently, such as the Pixar 
short movie, For the Birds, available on the Pixar Short Films, vol 1 dvd.  See 
information under “Further Exploration” for additional guidance on films. 
 
Playlist: 
These songs can serve as examples in the four areas of political functions of song.   
 
Inform Unite Inspire Confront 
My City Was Gone 
(Pretenders) 
 

Say it Loud, I’m 
Black and I’m 
Proud (James 
Brown) 

Get Up, Stand Up 
(Bob Marley) 

War (Edwin Starr) 

Streets of 
Philadelphia (Bruce 
Springsteen) 
 

An Open Letter to 
NYC (Beastie Boys)

Pride (In the Name 
of Love) 
(U2) 

Killing in the Name 
(Rage Against the 
Machine) 

Have you 
Forgotten? (Darryl 
Worley) 

Waiting on the 
World to Change 
(John Mayer) 

We Shall Be Free 
(Garth Brooks) 

Not a Pretty Girl 
(Ani DiFranco) 

 
 
Procedures/Instructional Sequence  
 
In Preparation: 

• Rent/acquire silent film video 
• Choose songs from playlist to use as examples in class.  Have that song available 

to play via download, purchase, or streaming and make copies of the lyrics of the 
chosen song.  (See Series Overview for guidance on availability of songs and 
lyrics.) 

• Make copies of handout for student use. 
• Choose and print several songs from the AntiSlavery Harp (available at 

http://www.iath.virginia.edu/utc/abolitn/absowwbahp.html) for student analysis.  
(See step 6 below.)  Alternatively, if students have computer and on-line access, 
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students can go on-line so that they can choose the songs they want to focus on.  
Note:  This resource is used again in lesson 3 of this series.   

 
 

 
1. Use clip from a silent film to highlight music’s power to communicate. 

a. If possible, play clip with visual off.  (If using an LCD project – cover the 
lens of the projector, while allowing the sound to play.  If using a tv/vcr – 
turn the tv away from the students so the sound plays, but they cannot see 
the screen)  Have students make predictions about what is happening to 
the characters, who the characters are, and what their emotions are just by 
listening to the music. 

b. Then show the clip watching the visual as well as the music. 
c. Ask students:  How does music dictate the emotions felt by the audience 

and tell a story in place of words?   
 

2. Discussion after show film clip.  Can include definition of key musical terms if 
this is first time using music in classroom (music v. song, rhythm, melody, lyrics, 
tone, …)   

 
3. Have students create a “play list with a purpose.”  Identify four to six songs which 

would be on your list. 
a. EXAMPLE:  If you wanted to cheer up a friend, which songs would you 

include?  What if you wanted to remember a specific time/event? 
b. As choose, think about what factors contribute to your including this song 

on your playlist.  (Specific lyrics, melody itself, rhythm, etc)   
c. In groups of four, share one or more of the songs you included and explain 

why you chose each song.   
d. As part of class discussion, share some of the factors that contributed to 

why songs were chosen.  Then identify the purposes of these songs from 
the artist’s perspective.   

 
4. Discussion:  What are the purposes of music in the political realm?  How might 

music be used as a political tool?  In what ways is music used in politics?    
Brainstorm list together as a class.  Group student answers on the board according 
to the four key roles:  inform, unite, inspire and confront. (Do not label the 
categories, yet).  Ask students to identify similarities within each group, 
ultimately coming up with a “title” for each category.  Help students define these 
terms or understand the definitions as necessary.   
 

5. Play 1 or more songs from the playlist.  Lyrics can be given or shown for students 
to follow along if available.  Ask students to identify which role(s) it plays 
(inform, unite, inspire, confront).  Note: these roles are connected, and it is very 
possible for a song to do more than one of these roles.  What is most important is 
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that the student be able to identify why it fills the identified role—specific lyrics or 
musical elements that contribute to inspiring, confronting, and so on.  After 
analyzing one or more songs as a class, ask students to think about other examples 
from songs they know.   Handout SOC HS 1.1 can be used to record their 
thoughts. 

   
6. Anti-Slavery Harp (available at: 

http://www.iath.virginia.edu/utc/abolitn/absowwbahp.html ).   
a. The full title of this resource is: The Anti-Slavery Harp; A Collection 

of Songs for Anti-Slavery Meetings.  What does this title tell you 
about the book?  What is the purpose of this “playlist”?   

b. In pairs, read different songs from the harp.  What political purpose(s) 
does this song play?  What specific words or phrases show this purpose?  
Note:  one song can be analyzed together as a model if students are 
thrown by the historical language of the songs. 

c. Discussion:   How is this harp similar to/different from creating a play list 
for a friend?  

d. Note: at this point, more historical information about the abolition 
movement and/or the role of music in the abolition movement can be 
reviewed, read or discussed depending on placement of this lesson.   

 
7. Journal response to quote:  “When a political message is united with a musical 

message, you can march down a street with it, it really does unite a group of 
people.”  (James Taylor, No Nukes video) 

 
8. If going to the GRAMMY Museum, end lesson by introducing the field trip, the 

focus of your visit, and/or the Songs of Conscience, Sounds of Freedom exhibit in 
particular. 

 
9. If NOT going to Museum, end the lesson with a discussion of the journal 

responses, encouraging application to other political uses of music.  (For example, 
contemporary politics, campaigns, earlier times with live music)   
 
 

Assessment (including rubric if appropriate) 
The following can be collected for assessment: 

• Handout identifying examples of the political purposes of songs. (SOC HS 1.1) 
• Journal response to quote. 

 
 
Lesson Variations (including differentiated learning/multiple intelligences) 
If silent film is unavailable, can start with playlist, lengthen discussion time to allow full 
exploration of how music shapes our emotions and tells a story. 
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Alternatively, could use iPod playlist from battle as the opener.  Asking students to think 
about this playlist – what purpose do they think the playlist serves?  Who might make a 
playlist like this?  What makes you think so? 
 
An extension of this lesson would be student research projects exploring the role of music 
in other movements. 
 
Further Exploration (links to websites, books or other resources for extended 
learning) 
 
For Silent Films: 

• www.silentera.com identifies a wide variety of silent movies and how to access 
them 

• http://www.csse.monash.edu.au/~pringle/silent/ has many pages dedicated to 
finding and better understanding silent film 

• http://www.filmsite.org/silentfilms.html discusses some of the “greatest” silent 
films (per this website), with links to detailed descriptions of many films. 

• Many large cities also have a Silent Movie Theatre or society devoted to 
preserving silent movies.  Information on the Los Angeles Silent Movie Theatre 
can be found at http://www.silentmovietheatre.com/.  Other theatres and 
organizations can be found at http://www.csse.monash.edu.au/~pringle/silent/. 

• For an added dimension, the classic “horror” film, Nosferatu is available both 
with its original musical scoring and with a gothic industrial mix soundtrack. 

 
No nukes video (at the museum) or “No Nukes” concert film directed by Danny 
Goldberg can explore role of music in anti-nuclear movement. 
 
In the Songs of Conscience, Sounds of Freedom exhibit, there is an artifact of an iPod 
playlist from battle.  Students can be asked to find this playlist and consider: what does 
this playlist imply?  What moods might it alter/support?  How does iPod technology 
affect soldiers today, in comparison to the way music was used in the military in times 
past? 
 
In the Songs of Conscience, Sounds of Freedom exhibit, there is a stand which lists 50 
current songs of conscience.  Students can be invited to explore this stand and identify the 
roles of one or more of these songs. (This list will be further explored in lesson 3.) 
 
For additional examples and opportunities for student exploration on how music can be 
persuasive and/or inspiring, consider: 
 -spirituals and work songs sustaining slaves during incredible hardship 

-“Hail Columbia” or “The Star Spangled Banner” giving people national pride 
-abolitionists like the Hutchinson’s using “Get Off the Track” as “moral suasion” 

against slavery 
 -“We Shall Overcome” being used in the labor movement and the Civil Rights 
Movement to inspire people during rallies and demonstrations 
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 -rock’n’roll inspiring black and white teens to begin to see past Jim Crow 
segregation (e.g. the movie Hairspray, or this exhibit from the U. of Maryland: 
http://www.law.umaryland.edu/marshall/specialcollections/Hairspray/) 
 -James Brown quieting a riotous crowd with song after MLK’s death in 1968 
 -benefit concerts like No Nukes or Live Aid highlight the power of concerts to 
bring people together as an audience around an issue and then get them to act 
 -soldiers in Afghanistan and Iraq using music to gird for battle and relax in the 
barracks 

-“Yes We Can” during the current election 
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SOC HS 1.1  Key Political Roles of Song 
 
Roles/Definition Examples Why these songs are good 

examples of this function 
INFORM 
 
Definition: 
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UNITE 
 
Definition: 
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Definition: 
 
 
 
 
 

 
•    

 
 

•   
 
  

•  
 

 

CONFRONT 
 
Definition: 
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Lesson:  Changing use of songs  
 
Overall Lesson Goal 
 
“Artists are a conscience of a culture” (Bonnie Raitt)  If this is true, what does the use of 
a song at a particular time tell us about the events of that time?  What about the people 
who used it?  This lesson is designed to explore the how the same song has been used for 
different purposes within different historical contexts.  Students will examine what the 
adoption/adaptation of a particular song, at that particular time, tells us about a society. 
 
Within a US History course, this lesson can be used as a review of different key 
events/eras and how they affected the way the nation was viewed (as seen in song), or as 
a lead-in to going into more depth around protest movements in the 1960s/1970s.  The 
role of the musician will be further explored in lessons 3-5 and the role of the audience in 
lesson 6. 
 
 
Student Learning Outcomes 
Students will be able to: 

• Identify the importance of context for understanding the meaning of a text or song 
• Compare and contrast different uses of the same song 

 
Link to state and national standards (emphasis on multiple disciplines) 
Within the skill and curriculum standards addressed by this lesson series, this lesson has a 
particular emphasis on the following standards: 

• National History-Social Studies curriculum 
o Standard II: Time, Continuity, and Change 
o Standard III:  People, Places, and Environments 
o Standard V:  Individuals, Groups, and Institutions 
o Standard VI:  Power, Authority, and Governance 

• CA History-Social Science standards 
o Historical Interpretation skills 
o US History 11.4 (trace the rise of the US to its role as a world power in the 

20th century) 
• National English/Language Arts Standards 

o Standard 1: Students read a wide range of print and nonprint texts 
o Standard 3: Students apply a wide range of strategies to comprehend, 

interpret, evaluate, and appreciate texts 
o Standard 8: Students use a variety of technological and informational 

resources 
• CA English/Language Arts Standards (numbers vary by grade level) 

o Vocabulary and concept development 
o Comprehension and analysis of grade-level-appropriate text 

• CA Visual and Performing Arts Standards 
o Standard 1.0 Artistic Perception 



The GRAMMY Museum   Grades 9-12 
DRAFT VERSION – Not for distribution   Lesson 2 of 6 
Songs of Conscience, Sounds of Freedom 
 

 Page 2 of 9 

o Standard 3.0 Historical and Cultural Context 
o Standard 4.0 Aesthetic Valuing 

 
 
 
Key Vocabulary and Focus (emphasis on concepts) 
National anthem 
 
Materials and Equipment (includes playlists) 
 
The War Prayer, Mark Twain (Available in book form with drawings by John Groth, on-
line at http://www.midwinter.com/lurk/making/warprayer.html (among other websites), 
or as a YouTube 2-part video by Director/Producer Markos Kounalakis 
http://www.youtube.com/watch?v=jJsZCpp8hR4&feature=related and 
http://www.youtube.com/watch?v=PsoJ-WJZGXM.)    
 
Playlist: 

• Star Spangled Banner (traditional) 
• Star Spangled Banner (Jimi Hendrix) 
• We Shall Overcome 

 
Video of Aretha Franklin singing at the Inauguration of President Barack Obama:  
“Aretha Franklin sings” at 
http://www.cnn.com/2009/US/01/22/lkl.aretha.franklin/index.html?section=cnn_latest#cn
nSTCVideo  (Note:  there are two videos at this address—one is an interview with Aretha 
Franklin afterwards, this one is the performance itself.) 
 
Procedures/Instructional Sequence  
In preparation: 

• Prepare to share The War Prayer by having book, copies of text, or YouTube 
video. 

• Prepare video of Aretha Franklin to stream 
• Have the two versions of the Star Spangled Banner available to play via 

download, purchase, or streaming.  
• Copy handout SOC HS 6.1 for student use 
• Copy handout SOC HS 6.2 for student reference 

 
 

1. Read aloud, have students read silently, or project YouTube video of The War 
Prayer, by Mark Twain.  
a. Ask students to journal a little as listen or after read:  What is your 

response to this piece?  When do you think this was published? What 
event do you think it was probably written in response to? 

b. Note:  If using the YouTube version, take a few moments to consider the 
use of music in this video.  What music was included, at what points, for 
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what effect?  This can reinforce the activities from lesson 1 of this series.  
(The video includes the use of drums and marching/patriotic music at the 
beginning, church bells, chorus, and a variation of Taps at the end.) 

c. Share the background information that Twain wrote this in response to the 
Spanish-American War, which he opposed, but in respect to his family 
Twain did not publish it while he was alive.  He said, “I have told the 
whole truth in that, and only dead men can tell the truth in this world.  It 
can be published after I am dead.”  It was and has been published & 
distributed a number of times since. 

d. These are the publication dates of The War Prayer:  1923, 1951, 1968 
(with illustrations), 1970, and 2002.  What was happening in “history” at 
these times?  Why would these times call for the re-publication of the 
book? 

e. How are other cultural pieces (art, music, video…) are affected by the 
time in which they are produced? 

 
2. Show the video of  Aretha Franklin singing at the Inauguration of President 

Barack Obama (available at 
http://www.cnn.com/2009/US/01/22/lkl.aretha.franklin/index.html?section=cn
n_latest#cnnSTCVideo ).  
a. What emotion do you have in watching/hearing this performance?  What 

seems to be the emotion of the audience? 
b. Aretha Franklin chose what to perform at the Inauguration.  Why do you 

think she chose this song?  Note: if students raise the question of national 
anthem, can talk about that here instead of later in the lesson. 

c. There are additional verses to “My Country Tis of Thee.”  Why do you 
think she chose just these two, and chose to modify the last phrase from 
“Protect us by Thy might, great God, our King!” to “protect us with all 
Thy might.  Let freedom reign.” 

 
3. How many know the Star Spangled Banner?  What is its purpose?  When do 

you hear it?  Why might it be played in these situations?  What message does 
it convey?  What do you know about its history?  What does it mean that the 
Star Spangled Banner is our “national anthem”?  Note:  for additional 
background information about the Star Spangled Banner, see references 
under “Further Exploration” below.  This information may be provided to 
students to better understand the context for the writing of the Star Spangled 
Banner originally. 

 
4. Play the two versions of the Star Spangled Banner (traditional and Jimi 

Hendrix).  Have students compare the two versions on a Venn Diagram. 
(Handout SOC HS 2.1 can be used to help students with a few specific areas 
to compare.) 

 
5. Discuss the two versions in pairs/small groups. 
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a. What’s the difference?   
b. What is the same between the two? 
c. What message is sent about that particular time/event by the version done 

by Jimi Hendrix?  
d. What message was sent by Jimi Hendrix’ performance to the people of 

that time?  
 

6. Consider some of the movements happening in the United States in the 1960s 
(or earlier): Civil Rights Movement, Women’s Rights Movement, 
Environmentalism, Chicano Civil Rights Movement, Labor Unions, ….  How 
might they have modified the Star Spangled Banner to advance their own 
cause?   Note:  a connection can be made here to the first lesson in which 
students developed playlists for a purpose.  Some elements to consider: 
a. What tone would you try to convey by your performance?  
b. What changes would you make to the lyrics?   
c. Would you even sing the lyrics or just use instrumentation to convey your 

message? 
d. What instruments and performers would you include?  What musical 

style? 
 

In pairs or small groups, put together a “performance” for one of the 
movements.  (This can be described rather than actually performed, but should 
include detailed changes.)  Handout SOC HS 2.2 identifies the lyrics of the 
Star Spangled Banner, and can be used by students as a base. 
 
In terms of changes to the lyrics, students could be given a number of  
examples with “My Country Tis of Thee”:   

• The melody itself comes from a British song, God Save the King.  The 
words were changed in creating “My Country Tis of Thee.” 

• The following verse was written and added to the song in honor of the 
Washington centennial: 

Our joyful hearts today,  
Their grateful tribute pay,  
Happy and free,  
After our toils and fears,  
After our blood and tears,  
Strong with our hundred years,  
O God, to Thee.  

• An earlier version of a song set to the same melody during the Lewis 
and Clark expedition included these words: 

God keep America 
Free from tyrannic sway 
Till time shall cease 
Hush'd be the din of arms 
And all proud war's alarm; 
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Follow in all her charms 
Heaven-borne peace.  
 

 
7. Groups share their performances with the rest of the class – either by actually 

performing or by describing what they would do.  Handout SOC HS 2.3 can 
be used to take notes from peer performances. 
 

8. Class discussion.  How did the song vary by movement?  What did you notice 
about the changes?  If more than one group created a performance for the 
same movement, how similar were they?  What explains the differences?  
What do these performances, along with the Jimi Hendrix performance, 
indicate about the 1960s era as a whole? 
 

9. Create an image or “word cloud” for the 1960s based on these performances.  
(See www.wordle.net for a description and on-line tool for creating word 
clouds.) 

 
 
Assessment (including rubric if appropriate) 
The following can be assessed: 

• Venn Diagram comparing different uses of songs 
• Student “performances” – adapting the Star Spangled Banner 
• Image or word cloud created for the 1960s 

 
Lesson Variations (including differentiated learning/multiple intelligences) 
If time allows, or it would be helpful for students to spend more time analyzing the first 
example before moving on to the Star Spangled Banner, you can compare Aretha’s 
performance to others, for example http://www.youtube.com/watch?v=zDsVAL7DJ8g 
and have more conversation on the way in which Aretha performed “My Country Tis of 
Thee” on this occasion, and the impact of choosing that tone. 
 
Application to analysis of “We Shall Overcome.”  It is not just national anthems whose 
lyrics and performance change based on the time and purpose.  Students can be charged 
with applying this analysis of songs to another key song which has been used for 
different purposes.  The following are three major areas where “We Shall Overcome” 
served as a key song.  Students could create a three-way Venn Diagram comparing its 
usage in these three areas. 

a. 1946 Labor Strikes 
b. Civil Rights Movement 
c. International Connections 

 
Further Exploration (links to websites, books or other resources for extended 
learning) 
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There are a number of current “publications” of The War Prayer:  web pages and 
YouTube video responses to The War Prayer which include photographs of recent wars.  
If appropriate for your students, these could be part of a research exploration to consider 
current societal perspectives.   
 
For more information on “My Country Tis of Thee,”  

• The history of the song is described, with additional references, in an article from 
the Library of Congress, available at:  
http://lcweb2.loc.gov/diglib/ihas/loc.natlib.ihas.200000012/default.html 

• “My Country, 'Tis of Thee: The Story Behind the Song” by Kenneth W. Osbeck 
Guest Writer is available at 
http://www.cbn.com/spirituallife/devotions/MyCountryTis.aspx  

• CNN Interview with Aretha Franklin after the Inauguration is available at 
http://www.cnn.com/2009/US/01/22/lkl.aretha.franklin/index.html?section=cnn_l
atest  

 
For more information on “The Star Spangled Banner”: 

• The history of the song is described, with additional references, in an article from 
the Library of Congress, available at: 
http://lcweb2.loc.gov/diglib/ihas/loc.natlib.ihas.200000017/default.html  

• Songfacts has a description of Jimi Hendrix’ version in particular, as well as other 
noted performances, at: http://www.songfacts.com/detail.php?id=2102  

• “Star Mangled Banner” describes some of the more controversial performances of 
the Star Spangled Banner at: 
http://www.infoplease.com/spot/starmangledbanner.html  

• “A Protest Song of Sorts, to a Very Familiar Tune” describes the adaptation of the 
Star Spangled Banner, and the resulting controversy, as the Spanish-language 
Nuestro Himno.  This article raises issues around patriotism, political activism 
and “cultural pride.”  Available at 
http://www.nytimes.com/2006/05/01/arts/music/01note.html?_r=2&oref=slogin  

 
There are many songs which have experienced changed usage over time or for different 
audiences, causes, or events.  These include: 

• Yankee Doodle Dandy (explored more in lesson 4 of this series) 
• This land is your land, Woody Guthrie 
• Born in the USA, Bruce Springstein 
• I wish I was in Dixie’s Land, score 1859 

As well, students and teachers might consider the adaptation or adoption of songs for 
political campaigns.  An example of this is included in lesson 6 of this series. 
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Handout SOC HS 2.1  Venn Diagram – Star Spangled Banner 
Remember to include various aspects of the song performances, including tempo. tone, 
message, emotion conveyed, and of course the lyrics.  
 
 
Traditional        Jimi Hendrix 
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Handout SOC HS 2.2   Lyrics to Star Spangled Banner 
 
Oh, say, can you see, by the dawn's early light, 
What so proudly we hail'd at the twilight's last gleaming? 
Whose broad stripes and bright stars, thro' the perilous fight, 
O'er the ramparts we watch'd, were so gallantly streaming? 
And the rockets' red glare, the bombs bursting in air, 
Gave proof thro' the night that our flag was still there. 
O say, does that star-spangled banner yet wave 
O'er the land of the free and the home of the brave? 
 
On the shore dimly seen thro' the mists of the deep, 
Where the foe's haughty host in dread silence reposes, 
What is that which the breeze, o'er the towering steep, 
As it fitfully blows, half conceals, half discloses? 
Now it catches the gleam of the morning's first beam, 
In full glory reflected, now shines on the stream: 
'Tis the star-spangled banner: O, long may it wave 
O'er the land of the free and the home of the brave! 
 
And where is that band who so vauntingly swore 
That the havoc of war and the battle's confusion 
A home and a country should leave us no more? 
Their blood has wash'd out their foul footsteps' pollution. 
No refuge could save the hireling and slave 
From the terror of flight or the gloom of the grave: 
And the star-spangled banner in triumph doth wave 
O'er the land of the free and the home of the brave. 
 
O, thus be it ever when freemen shall stand, 
Between their lov'd homes and the war's desolation; 
Blest with vict'ry and peace, may the heav'n-rescued land 
Praise the Pow'r that hath made and preserv'd us as a nation! 
Then conquer we must, when our cause is just, 
And this be our motto: "In God is our trust" 
And the star-spangled banner in triumph shall wave 
O'er the land of the free and the home of the brave! 



The GRAMMY Museum   Grades 9-12 
DRAFT VERSION – Not for distribution   Lesson 2 of 6 
Songs of Conscience, Sounds of Freedom 
 

 Page 9 of 9 

  
Handout SOC HS 2.3   How does a song reflect the time period? 
 
Movement What would you expect to see 

in Star Spangled Banner or 
other popular songs of the 
time?   

Why? 
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Lesson:  Musicians as “voices of conscience” 
 

 
Overall Lesson Goal 
 
Understand the role and performance of musicians as “voices of conscience” in American 
society.  “If musicians aren’t questioning, I’m not sure who’s supposed to.”   
 
By the nature of performing music, the music and musician becomes a public act and 
figure. In exploring musicians as “voices of conscience,” students will consider:  

 What are musicians standing against/for?  What is the voice of the government 
versus the voice of the people? 

 What are the social responsibilities of celebrities (musicians, athletes, public 
figures, etc) and the stances they take? 

 
 
Student Learning Outcomes 
Students will be able to: 

• Analyze a song for meaning and message. 
• Identify facts from opinions 
• Use critical inquiry to guide research/exploration into better understanding a 

resource and time period. 
 
Link to state and national standards (emphasis on multiple disciplines) 
Within the skill and curriculum standards addressed by this lesson series, this lesson has a 
particular emphasis on the following standards: 

• National History-Social Studies curriculum 
o Standard III:  People, Places, and Environments 
o Standard V:  Individuals, Groups, and Institutions 
o Standard VI:  Power, Authority, and Governance  
o Standard X: Civic Ideals and Practices 

• CA History-Social Science standards 
o Historical Interpretation skills 
o Research, Evidence, Point of View skills 
o US History 11.6 (analyze the impact of the New Deal) 
o US History 11.11 (analyze major social problems and domestic policy 

issues in contemporary American society) 
o Government 12.2 (evaluate and take and defend positions on the scope and 

limits of rights and obligations as democratic citizens) 
• National English/Language Arts Standards 

o Standard 1: Students read a wide range of print and nonprint texts 
o Standard 3: Students apply a wide range of strategies to comprehend, 

interpret, evaluate, and appreciate texts 
o Standard 8: Students use a variety of technological and informational 

resources 
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• CA English/Language Arts Standards (numbers vary by grade level) 
o Vocabulary and concept development 
o Comprehension and analysis of grade-level-appropriate text 

• CA Visual and Performing Arts Standards 
o Standard 1.0 Artistic Perception 
o Standard 3.0 Historical and Cultural Context 
o Standard 4.0 Aesthetic Valuing 

 
 
Key Vocabulary and Focus (emphasis on concepts) 
“voice of conscience” 
Fact 
Opinion  
 
Materials and Equipment (includes playlists) 
 
Playlist: 

• WPA (Louis Armstrong) 
 

Additional songs from the GRAMMY Museum list of 50 recent Songs of Conscience 
could be added to this playlist, if desired for step 7 below.  See SOC HS 3.3 for this list.  
If not played in class, lyrics should be provided, or a link to lyrics for students to explore 
on-line. 
 
 
Procedures/Instructional Sequence  
In Preparation: 

• Have WPA song available to play via download, purchase, or streaming and make 
copies of the lyrics of the chosen song.  (See Series Overview for guidance on 
availability of songs and lyrics.) 

• Choose additional songs from GRAMMY Museum list of 50 recent Songs of 
Conscience to play in class and/or provide lyrics.   

• Make copies of handouts SOC HS 3.1 and SOC HS 3.3 for student reference  
• Make copies of SOC HS 3.2 for student use. 

 
1. Opening Journal:  Who has impacted society (today or historically)?  How were 

they able to do so?   
 

2. Class discussion of opener:  identify the characteristics of leadership with 
students, based on their opener responses.  Then, ask:  do musicians play this 
same role? 
 

3. Listen to example song (WPA)  Model analysis of a song using the questions 
below and/or handout SOC HS 3.2.   

a. What is song about? 
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b. What do you already know about the event/issue raised in this song? 
c. What seems to be the stand/opinion of the musician?  What shows you this 

stand/opinion? 
d. What is the tone or feeling of the music?  How does that contribute to the 

message of the song? 
e. Which line best summarizes the artists’ opinion?   
f. Which line do you most agree/disagree with?   
g. What questions does this raise for you? (questions may be about the time 

period, issue, events, or musician) 
 

4. Read a general description of the WPA.  (This could be from the textbook or even 
Wikipedia.)   

a. What is highlighted in the historical description?   
b. What tone does it have towards the WPA?   
c. How does the content and tone differ from the song? 

 
5. Discussion: 

a. What is the significance of the musician’s taking a stand in this song?  
b. What are the potential consequences of the musician taking that stand? 
c. Note:  New Deal programs like the Works Progress Administration 

(W.P.A.) gave people hope during the Great Depression.  However, in 
practice the W.P.A. was an inefficient bureaucracy.  Louis Armstrong and 
the Mills Brothers’ controversial “W.P.A.” poked fun at the entire 
situation for black Americans, especially the ways in which relief work 
tended to reinforce stereotypes of blacks as loafers.  After a series of 
official complaints and a ban from major radio networks, Decca Records 
stopped distributing the record.   

d. The issue of censorship will be further explored in lesson 5. 
 

6. Why is it more significant when a celebrity takes a stand? Possible connections: 
a. Charles Barkley (basketball player) was the center of controversy in the 

1990s for making the statement that “he was not a role model.”  There is a 
wikipedia article http://en.wikipedia.org/wiki/Charles_Barkley , which 
references both the NYT and the NBA-history website.  His argument was 
that just because he can dunk a ball doesn’t make him a role model.  He 
said something to the effect that there are people in jail who can dunk – 
does that make them role models as well?  Why do we look to celebrities 
as role models outside their area of excellence/talent? 

b. Kevin Bacon (actor) started a website (sixdegrees.org) where you can see 
which charitable foundations/organizations your favorite celebrities 
support.  Why would this be an approach to increasing charitable giving? 

 
7. Application to recent events.  Handout SOC HS 3.3 lists 50 recent songs of 

conscience; there are many others.  Using the song analysis protocol practiced in 
this lesson, choose any song from the list as an introduction to exploring a current 
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issue.  Continue research as necessary to understand the issue, the musician’s 
stand, and the significance of that stand. 

 
8. Groups share back to class. 

 
9. Debate:  does the musician have a responsibility to speak out?  Does the musician 

have any additional responsibilities when choosing to speak out because of their 
celebrity status?   

a. Assign students to argue in favor or against the position that musicians 
have a responsibility to speak out.   

b. In preparation for the debate, have students identify arguments and 
counter arguments for their position. 

c. Depending on the size and character of the class, the debate can be done as 
a class by having each student contribute an argument on one side or the 
other, in pairs by having all students pair up and debate simultaneously 
(quite loud), or in a “fishbowl” by having only a few students selected to 
debate in front of the class.  For a quieter debate, this could be done as a 
silent debate by having students write the arguments back and forth on 
paper.   

d. At the conclusion of the debate, students can be asked to write their own 
opinion on this issue, with the arguments they found most compelling and 
refuting key counterarguments. 
 

10. If students will do the final project for this unit,  this is a good time for students to 
start thinking about the current events that shape their society, and what their 
opinion is about these events. Some specific reflection questions that could lead 
into the project include: 

a. What is an issue within your local/global community that you feel strongly 
about? 

b. How do you think this issue is viewed by your peers?  The media?  The 
larger community? 

c. How do you feel about this issue?  What do you think the media is getting 
right?  What ideas do you think is being left out of the public discussion? 

 
 
Assessment (including rubric if appropriate) 
The following can be collected for assessment: 

• Song analysis of WPA 
• Application to recent issue 
• Debate preparation 
• The debate itself 
• Writing assignment post-debate 
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Lesson Variations (including differentiated learning/multiple intelligences) 
 
If going to museum, can do intro/model, and then have students do analysis on a voice 
from the exhibit.   
 
Instead of reading a historian account of an event, look at newspaper headlines from the 
time period. 

a. What information is presented in the headlines?  What tone? 
b. How does this compare to the song? 

For access, libraries have historical newspapers, often on microfilm/microfiche, and some 
newspapers have their old editions archived. 
 
Instead of applying this approach to songs to current songs of conscience, this could be 
applied to areas of protest in the 1960s/1970s, or to another time period.  If applied in that 
way, a playlist focusing on the issues of the selected time period could be identified.  (See 
also, the Culture Shock exhibit of the GRAMMY Museum for consideration of different 
eras in the US, from the 1950s to 2000s.) 

 
 
Further Exploration (links to websites, books or other resources for extended 
learning) 
 
For comparison, students could listen to another song about the WPA in order to better 
identify why Louis Armstrong’s song is taking a political stand.  For example,  
“Casey Bills New WPA,” Chris Panfil, from album, Whose Names Are Unknown (Music 
from America’s Great Depression) 
 
A press release on sixdegrees.org is available at:  
http://www.networkforgood.org/downloads/pdf/press/releases/20070118_6d.pdf 
 
For application specifically to music in the women’s movement in the 1970s, see 
especially the history of the Chicago Women’s Liberation Rock Band at 
http://www.cwluherstory.org/art-and-culture/6.html, also the Fight On Sisters songbook, 
available online at http://scriptorium.lib.duke.edu/wlm/fighton/.  
 
At the museum, the following videos provide additional information on musicians as 
voices of conscience: 

• Marvin Gaye and “What’s going on?”  
• Natalie Maines and the Iraq War 
• M.U.S.E, Jackson Browne and No Nukes 

 
There are a number of documentaries that explore the power and challenges of musicians 
as voices of conscience, including: 
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• Respect Yourself: The Stax Records Story 
http://www.pbs.org/wnet/gperf/shows/stax/ 

• The Night James Brown Saved Boston (d. David Leaf) 
• Chicano Rock:  the Sounds of East Los Angeles (d. Jon Wilkman) 
• No Nukes (concert film by d. Danny Goldberg) 
• Radical Harmonies (d. Dee Mosbacher) 
• The Other Side of the Mirror: Bob Dylan at the Newport Folk Festival (d. 

Murray Lerner) 
• Harlan County, U. S. A. (d. Barbara Kopple) 
• We Shall Overcome (d. Jim Brown) 
• The Dixie Chicks: Shut Up and Sing (d. Barbara Kopple and Cecilia Peck) 
• Woodstock (d. Michael Hedleigh) 
• 20 to Life: The Life & Times of John Sinclair (d. Steve Gebhardt) 
• The Power of Song: Pete Seeger (Jim Brown) 
• The US v. John Lennon (d. David Leaf and John Scheinfeld) 
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Handout SOC HS 3.1 Lyrics to “W.P.A.”  
 
 
Now wake up boys, get out on the rock 
It ain't daybreak, but it's 4 O'clock. 
 
Oh, no, no, no, Pops, you know that ain't the play. 
 
What you talkin' 'bout, it's the W.P.A. 
 
The W.P.A. 
The W.P.A. 
Sleep while you work, while you rest, while you play 
Lean on your shovel to pass the time away 
T'ain't what you do, you can die for your pay. 
 
The W.P.A. 
The W.P.A. 
The W.P.A. 
Now don't be a fool working hard is passé 
You'll stand from five to six hours a day 
Sit down and choke while you smoke, it's OK. 
The W.P.A. 
 
I'm so tired, I don't know what to do 
Can't get fired, so I'll take my rest until my work 
is through. 
 
The W.P.A. 
The W.P.A. 
Don't mind the boss if he's cross when you're gay 
He'll get a pink slip next month anyway 
Three little letters than make life OK. 
The W.P.A. 
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Handout SOC HS 3.2  Song Analysis 
 
Song title: 
 
 
 
 
 
Artist: 

What is the song about? 
 
 
What do you already know about the event/issue raised in 
this song, or the era in general? 
 
 
 
 
 
 

What seems to be the stand/opinion of the musician?   
 
 
 
 
Note below, what shows you this stand/opinion: 
From the lyrics From the tone or feeling of the music 
  

 
  

 
  

 
Which line best summarizes 
the artists’ opinion?   
 

Which line do you most 
agree/disagree with?   
 

What questions does this 
song raise for you? 
(questions may be about the 
time period, issue, events, 
or musician) 
 
 
 
 
 
 
 
 
 

Given what you know about the time period, what might be the significance or 
consequence of the musician taking this stand? 
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Handout SOC HS 3.3  List of 50 Recent Songs of Conscience  
 
The Mammals, “The Bush Boys” 2004 
Ozomatli, “Who’s to Blame?” 2004 
Sonic Youth, “Peace Attack” 2004 
Indigo Girls, “Perfect World” 2004 
The Coup, “Ride the Fence” 2004 
Dan Bern, “My Country II” 2004 
Toby Keith, “The Taliban Song” 2004 
Kris Kristofferson, “Pilgrim’s Progress” 2004 
System of a Down, “B.Y.O.B.” 2005 
Dar Williams, “Empire” 2005 
Bright Eyes, “When the President Talks to God” 2005 
4th25, “The Anthem” 2005 
Kanye West, “Crack Music” 2005 
Merle Haggard, “Rebuild America First” 2005 
Mos Def, “Dollar Day (Surprise, Surprise) 2005 
Melissa Etheridge, “I Need to Wake Up” 2005 
Ben Harper, “Both Sides of the Gun” 2006 
Tom Russell, “Who’s Gonna Build Your Wall” 2006 
Michael Franti and Spearhead, “Yell Fire” 2006 
Dixie Chicks, “Not Ready to Make Nice” 2006 
Neil Young, “Let’s Impeach the President” 2006 
Ministry, “Lies Lies Lies” 2006 
Nora Jones, “My Dear Country” 2006 
Pearl Jam, “Worldwide Suicide” 2006 
Tom Waits, “Road to Peace,” 2006 
Akir with Immortal Technique, Mojo, and Poison Pen, “Louisiana Purchase” 2006 
Anti Flag, “The WTO Kills Farmers” 2006 
Willie Nelson, “Whatever Happened to Peace on Earth?” 2006 
Tom Morello (The Nightwatchman), “Battle Hymns” 2007 
John Mellencamp, “Jim Crow” 2007 
Prince, “Planet Earth” 2007 
Nine Inch Nails, “Capitol G” 2007 
Bruce Springsteen, “Last to Die” 2007 
Steve Earle, “Steve’s Hammer (For Pete)” 2007 
John Fogarty, “I Can’t Take It No More” 2007 
Pink, “Dear Mr. President” 2007 
Will.i.am, “S.O.S. (Mother Nature)” 2007 
Serj Tankian, “The Unthinking Majority” 2007 
Aerosmith, “Give Peace a Chance,” 2007 
Against Me!, “White People for Peace” 2007 
Wyclef Jean, “President” 2007 
Dead Prez & M1, “Land, Bread, and Housing” 2007 
Ted Leo, “Bomb Repeat Bomb” 2007 
The Roots, “Rising Down” 2008 
Sheryl Crow, “Gasoline” 2008 
Erykah Badu, “Soldier,” 2008 
Black 47, “Battle of Fallujah” 2008 
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Lenny Kravitz, “Back in Vietnam” 2008 
R.E.M., “Houston” 2008 
Saul Williams, “Sunday Bloody Sunday” 2008 
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Lesson:  Hearing Multiple Voices 
 
Overall Lesson Goal 
 
In this lesson, students will explore the role of music as an expression of voice – both that of the 
individual, as well as the collective expression of group identity.  Music can be used to create 
and/or sustain a sense of group identity.  It can also be used as a tool to champion/unify a 
philosophy.  In earlier lessons, students have analyzed how a single song can change meaning 
when used in different contexts.  Here, students will study how specific songs serve as a window 
to the perspective of a group’s goals and desires.  
 
This lesson contains a case study of music written during World War I.  Therefore, it is 
important that students have a prior understanding of the role America played in the War.  
Students should be capable of answering the following questions in order to more fully 
appreciate the music being analyzed:   

1. Why did Europe enter WWI? 
2. Under what circumstances did the US enter the War? 
3. According to Wilson (1917), for what was the War fought? 

 
 
Student Learning Outcomes:  Students will be able to… 

• Analyze music lyrics to better understand the message the artist hopes to share 
• Identify the perspective from which songs are written 
• Use music to better understand the social forces during historical eras 

 
 
Link to state and national standards (emphasis on multiple disciplines) 
Within the skill and curriculum standards addressed by this lesson series, this lesson has a 
particular emphasis on the following standards: 

• National History-Social Studies curriculum 
o Standard III:  People, Places, and Environments 
o Standard V:  Individuals, Groups, and Institutions 
o Standard VI:  Power, Authority, and Governance 

• CA History-Social Science standards 
o Research, Evidence, Point of View skills 
o Historical Interpretation skills 
o US History 11.2 (consider the rise of immigration and anti-immigrant 

sentiment/policies) 
o US History 11.4 (trace the rise of the United States to its role as a world power – 

particularly the political, economic, and social ramifications of World War I on 
the home front) 

o World History 10.5 and 10/6 (World War I – causes, course, and effects) 
• National English/Language Arts Standards 

o Standard 1: Students read a wide range of print and nonprint texts 
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o Standard 3: Students apply a wide range of strategies to comprehend, interpret, 
evaluate, and appreciate texts 

o Standard 7: Students conduct research on issues and interests 
o Standard 8: Students use a variety of technological and informational resources 

• CA English/Language Arts Standards (numbers vary by grade level) 
o Vocabulary and concept development 
o Comprehension and analysis of grade-level-appropriate text 
o Writing, research, and organization 
o Analysis and Evaluation of Oral and Media Communications 

• CA Visual and Performing Arts Standards 
o Standard 1.0 Artistic Perception 
o Standard 3.0 Historical and Cultural Context 
o Standard 4.0 Aesthetic Valuing 
o Standard 5.0 Connections, relationships, Applications 

 
 
Key Vocabulary and Focus (emphasis on concepts) 
Perspective/Bias, Primary Source, Secondary Source 
 

Content Specific Vocabulary 
NINA (No Irish Need Apply), World War I, Pacifists 

 
Materials and Equipment (includes playlists) 

 
Play List:   

• No Irish Need Apply”(NINA)  
• “Over There”  
• “I didn’t raise my boy to be a soldier”  

 
Document Analysis 
Text Rendering Protocol:  http://www.nsrfharmony.org/protocol/doc/text_rendering.pdf   

 
 

Procedures/Instructional Sequence  
 
In Preparation: 

• Prepare playlist of class songs:  NINA, Over There, I Didn’t Raise My Boy to be a 
Soldier 

• Student copies of Handout 4.1:  NINA song lyrics 
• Prepare slips of paper (3 per student) for Text Rendering Activity 
• Revise Sound Recording Analysis Sheet 
• Student copies of Handout 4.2:  Over There, I didn’t Raise My Boy to be a Soldier 
• Art supplies for collage (magazines that can be cut up, scissors, glue construction paper) 
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1. Opener:  Journal Writing:  Why do countries have national anthems?  What other types of 
groups use music to unite its members?   

 
Note:  This prompt is intended to review/connect students back to Lesson 2 of this series.  
If you did not use Lesson 2, you may want to spend a few minutes discussing the role of 
national anthems.  Background information on the Star Spangled Banner is available in 
Lesson 2 

 
2. Debrief Opener:  Record student responses on the board and/or chart paper (expect:  

Sport teams, fight songs, holiday music…) 
a. Ask students to copy at least 3 new answers from the board into their notebooks, 

to encourage active listening and seeing value in their peer’s answers. 
b. QUICK REVIEW:  What functions has music served in history (students should 

review previous lessons)  Note:  This review can be skipped if previous lessons 
were not done in class. 

 
3. Mini Lesson:  Music has been used to unify groups of people – countries, teams, schools, 

cultures, etc. Today, we will be looking at music that was written with the hopes of 
uniting people behind an idea or a message. 

a. Share example  No Irish Need Apply (NINA)  (Handout 4.1)  
http://www.triskelle.eu/lyrics/nina01.php?index=080.010.060.010    

b. Use Text Rendering Protocol to guide students in analyzing NINA 
(http://www.nsrfharmony.org/protocol/doc/text_rendering.pdf ) Note:  Bloom’s 
Taxonomy, Text Rendering and the Primary Source Analysis all use different 
intelligences to reach the same goal – analyze song lyrics.  This lesson uses Text 
Rendering, but the other options are described below in Lesson Variations.  You 
can assign the task based on the needs of your class or particular students 

i. While reading the NINA lyrics, have each student underline 
1. One sentence that best summarizes the piece 
2. One phrase student believes is particularly significant.  
3. One word that student most identifies with 

c. Students can write their selections on slips of paper to create their own “poem” by 
arranging their selections in an order that best summarizes their interpretation of 
the lyrics 

d. Students can share their selections in small groups 
 

4. Debrief Examples: 
a. Review Text Rendering selections as a class 
b. Summarize student responses on the board 
c. Have students add 3 new answers to their work, to encourage active listening and 

seeing value in their peer’s answers. 
 

5. Student Journal Response.  Prompt:  In what way is the song “No Irish Need Apply” 
similar/different to the Star-Spangled Banner? 
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6. Transition/Check of understanding :  Class Review of WWI 
a. What caused European countries to enter WWI? 
b. Under what circumstances did the US enter the War? 
c. According to President Wilson (1917), for what was the War fought? 

 
7. Student-Partnered Research:  World War I  

TEACHER NOTE:  Earlier, we used the Star Spangled Banner to think about how one 
song can be used in several ways.  However, there are also instances when separate 
songs were written to represent specific views.  Prior to the US entering WWI, songs like 
“I didn’t Raise My Boy to be a Soldier” represented the pacifistic concerns of peacetime 
America.  However, such songs were pulled by the record labels once America declared 
war in 1917.  At that point, songs like “Over There” became popular forms of American 
propaganda, used to encourage registration for the war effort.  These two songs paint 
contradicting pictures of American’s views of war.   

a. SONGS:  Handout 4.2 
i. I Didn’t Raise My Boy to be a Soldier 

ii. Over There 
b. Students use Sound Recording Analysis Guide to dissect the meaning of the 

music.  http://www.archives.gov/education/lessons/worksheets/   
Note:  The Sound Recording Analysis Guide is just that – a guide.  It provides 
pre-listening, listening and post-listening questions.  Teachers should be sure to 
review and revise the questions to meet the need of their students and the lesson.  
Below are some suggestion questions for students to consider. 

 What message is each song sending about WWI? 
 Why might each of these songs have been written? 
 What does this song tell you about the people who wrote it?   
 How do these songs support and/or challenge Congress’s Declaration of War 

in 1917? 
c. ASSESSMENT:  Students create a drawing/collage of modern images (from 

magazines, newspapers, etc) to summarize the message of each song 
 
 

8. Wrap Up:  Exit Card/Summary Journal:  What are the benefits and challenges of using 
music as a tool for studying history? 
Note:  Exits cards are a strategy used to assess student understanding at the end of a 
lesson.  Provide students with a slip of paper, index card, or the like.  Students record 
responses to the “Exit Card Question” and submit their papers before leaving class.  It is 
used as a wrap up to the day’s lesson.   Student can also record responses in a journal. 

 
 
Assessment (including rubric if appropriate) 
The following can be collected for assessment: 
• Written analysis of “No Irish Need Apply” lyrics.  Accompanied by student discussion. 
• Primary Source Analysis documents for WWI music. 
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• Visual collage, using modern images, to represent the opposing views relayed in “I Didn’t 
Raise My Boy to be a Soldier” and “Over There.” 

   
 
Lesson Variations (including differentiated learning/multiple intelligences) 
 
As noted above, Bloom’s Taxonomy, Text Rendering and the Primary Source Analysis all use 
different intelligences to reach the same goal – analyze song lyrics.  Therefore, you can assign 
the task based on the needs of your class or particular students 

• Bloom’s Taxonomy – For literal thinkers.  Perhaps struggle with 
abstract concepts of creative expression.  (see below) 

• Text Rendering – Used to encourage student voice, and asks students 
to support their choice in open discussion.  (used in lesson) 

• Primary Source Analysis – Helps students recognize that music is a 
tool that can be analyzed for historical concepts. (see below) 
 

Bloom’s Taxonomy Leveled Questions  
http://www.odu.edu/educ/roverbau/Bloom/blooms_taxonomy.htm 
• What nationality is the author? 
• What issue is he having? 
• What is one sentence/phrase that best summarizes his opinion of the issue? 
• What does the author want the audience to think/feel/believe? 
• What is one sentence you most agree with? 
• How might this artist feel about current issues of immigration? 

 
Primary Source Analysis Guides: http://www.archives.gov/education/lessons/worksheets/ 
National Archives resource guide for analyzing different forms of primary source materials 
 
WWI Extension Research Opportunity:   

• Find organizations that would support each song during World War I 
 
Application of this analysis to other wars: 

• World War II 
• Vietnam War 
• Iraq War 

 
Assessment Variation:  Summative assignment of the collage can be written in essay form:  
Using evidence from the song, in what ways was music used as an “anthem” during WWI?   
 
 
Further Exploration (links to websites, books or other resources for extended learning) 
 
Primary Sources 
WWI declaration of War (Wilson 1914) 
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Gulf of Tonkin Resolution (Johnson 1965)  
 
WWI Poems 
“The Soldier” (Rupert Brooke) pro-war 
“In Flanders Fields” (John McCrae) pro-war  
“Anthem for Doomed Youth” or “Dulce et Decorum est” (Wilfred Owen) anti-war 
“The Dug-Out” (Siegfried Sassoon) anti-war? Definitely less idealistic from soldier’s 
perspective 
 
Other WWI Music 
http://parlorsongs.com/issues/2004-4/thismonth/feature.php  
 
 
For Modern Examples of Music Representing “Opposing Views” 

• Neil Young’s Southern Man vs. Lynyrd Skynyrd’s response song, Sweet Home 
Alabama – views of American Southern culture. 

 
OTHER HISTORICAL MUSICAL ANALYSIS: 
World War II 

• http://memory.loc.gov/diglib/ihas/loc.natlib.scdb.200033685/default.html 
• http://www.time.com/time/magazine/article/0,9171,802722,00.html   
• Kathleen E. R. Smith’s God Bless America: Tin Pan Alley Goes to War  
• The University of Missouri’s exhibit, “Boogie Woogie Bugle Boys”: 

http://library.umkc.edu/spec-col/ww2/dday/bugle-boys.htm#bugle) 
 
 
Vietnam War  
Students can complete the same lyrical analysis for Vietnam Era Music  

o “Ballad of the Green Berets”    by Sgt. Barry Sandley, 1966 
• LYRICS:  http://www.scoutsongs.com/lyrics/balladofthegreenbaret.html 
• YOU TUBE PERFORMANCE:  http://www.youtube.com/watch?v=LH4-tOqLH94 

o “Machine Gun” – Jimi Hendrix, 1970 
• LYRICS:  http://www.songfacts.com/detail.php?id=6902 
• YOU TUBE PERFORMANCE:  http://www.youtube.com/watch?v=sVvtIS2YGVI 
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HANDOUT 4.1:   
NINA (No Irish Need Apply) 

Title:  NINA (No Irish Need Apply) 
Lyrics by: John F. Poole 
Recorded by: Tony Pastor 
http://www.triskelle.eu/lyrics/nina01.php?index=080.010.060.010
 
 

I'm a dacint boy, just landed from the town of Ballyfad; 
I want a situation: yis, I want it mighty bad. 
I saw a place advartised. It's the thing for me, says I; 
But the dirty spalpeen ended with: No Irish need apply. 
Whoo! says I; but that's an insult though to get the place I'll try. 
So, I wint to see the blaggar with: No Irish need apply. 
I started off to find the house, I got it mighty soon; 
There I found the ould chap saited: he was reading the TRIBUNE. 
I tould him what I came for, whin he in a rage did fly: 
No! says he, you are a Paddy, and no Irish need apply! 
Thin I felt my dandher rising, and I'd like to black his eye 
To tell an Irish Gintleman: No Irish need apply! 
I couldn't stand it longer: so, a hoult of him I took, 
And I gave him such a welting as he'd get at Donnybrook. 
He hollered: Millia murther! and to get away did try, 
And swore he'd never write again: No Irish need apply. 
He made a big apology; I bid him thin good-bye, 
Saying: Whin next you want a bating, add: No Irish need apply! 

Sure, I've heard that in America it always is the plan 
That an Irishman is just as good as any other man; 
A home and hospitality they never will deny 
The stranger here, or ever say: No Irish need apply. 
But some black sheep are in the flock: a dirty lot, say I; 
A dacint man will never write: No Irish need apply! 
Sure, Paddy's heart is in his hand, as all the world does know, 
His praties and his whiskey he will share with friend or foe; 
His door is always open to the stranger passing by; 
He never thinks of saying: None but Irish may apply. 
And, in Columbia's history, his name is ranking high; 
Thin, the Divil take the knaves that write: No Irish need apply! 
Ould Ireland on the battle-field a lasting fame has made; 
We all have heard of Meagher's men, and Corcoran's brigade. 
Though fools may flout and bigots rave, and fanatics may cry, 
Yet when they want good fighting-men, the Irish may apply, 
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And when for freedom and the right they raise the battle-cry, 
Then the Rebel ranks begin to think: No Irish need apply 

HANDOUT 4.2   
Over There 

Lyrics:  George M. Cohan 
First Performed by:  Charles King 

http://www.firstworldwar.com/audio/overthere.htm 

 

Johnnie, get your gun, 
Get your gun, get your gun, 
Take it on the run, 
On the run, on the run. 
Hear them calling, you and me, 
Every son of liberty. 
Hurry right away, 
No delay, go today, 
Make your daddy glad 
To have had such a lad. 
Tell your sweetheart not to pine, 
To be proud her boy's in line.  
(chorus sung twice) 
 
Johnnie, get your gun, 
Get your gun, get your gun, 
Johnnie show the Hun 
Who's a son of a gun. 
Hoist the flag and let her fly, 
Yankee Doodle do or die. 
Pack your little kit, 
Show your grit, do your bit. 

Yankee to the ranks, 
From the towns and the tanks. 
Make your mother proud of you, 
And the old Red, White and 
Blue.  
(chorus sung twice) 
 
Chorus 
Over there, over there, 
Send the word, send the word 
over there - 
That the Yanks are coming, 
The Yanks are coming, 
The drums rum-tumming 
Ev'rywhere. 
So prepare, say a pray'r, 
Send the word, send the word to 
beware. 
We'll be over, we're coming over, 
And we won't come back till it's 
over 
Over there.
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Handout 4.2 
I Didn’t Raise My Boy to be a Soldier 

Music by Al. Piantadosi 
Words by Alfred Bryan 

Published 1915 by Leo. Feist, Inc. 
http://parlorsongs.com/issues/2004-4/thismonth/feature.php 

[Verse 1] 
Ten million soldiers to the war have 
gone, 
Who may never return again. 
Ten million mothers' hearts must 
break, 
For the ones who died in vain. 
Head bowed down in sorrow In her 
lonely years, 
I heard a mother murmur thro' her 
tears: 

  

[Chorus] 
"I didn't raise my boy to be a soldier, 
I brought him up to be my pride and 
joy, 
Who dares to place a musket on his 
shoulder, 
To shoot some other mother's darling 
boy?"  

 

Let nations arbitrate their future 
troubles, 
It's time to lay the sword and gun 
away, 

There'd be no war today, If mothers 
all would say,  
"I didn't raise my boy to be a soldier."  
 
 

[Verse 2] 
What victory can cheer a mother's 
heart, 
When she looks at her blighted home? 
What victory can bring her back All 
she cared to call her own. 
Let each mother answer In the years 
to be, 
Remember that my boy belongs to 
me!  

[Repeat Chorus] 
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Lesson:  Hearing Multiple Voices 
How does the government and society control which voices are heard? 

 
Overall Lesson Goal: 
 
The First Amendment within the Bill of Rights specifies the freedom of speech.  
Yet, both society and the government has created ways to determine which 
musical messages are “acceptable” for public exposure.  From “explicit lyrics” 
labels to public protests, musicians’ voices have often been stifled.  What steps 
have American society and the American government taken to restrict musical 
play?  What has inspired these restrictions?  And how have musicians and the 
American public reacted to such controls?   
 
 
CONTEXT:   

1. US history and analysis of Bill of Rights/Free Speech 
2. Exploration of specific historical eras: 

a. 1920s lynching 
b. Cold War:  HUAC  
c. LA RIOTS – Rodney King 
d. September 11, 2001 
e. Iraq War 

 
Student Learning Outcomes:   
Students will be able to… 

• Analyze the impact of governmental and social censorship of music. 
• Analyze the scope of First Amendment protections 
• Use historical examples of government censorship as a foundation for 

modern music controls 
• Understand the role government agencies play in the recording of music 
• Compare/Contrast sources of censorship 

 
Link to state and national standards (emphasis on multiple disciplines) 
 
Within the skill and curriculum standards addressed by this lesson series, this 
lesson has a particular emphasis on the following standards: 

• National History-Social Studies curriculum 
o Standard II: Time, Continuity, and Change 
o Standard III:  People, Places, and Environments 
o Standard IV: Individual Development and Identity 
o Standard V:  Individuals, Groups, and Institutions 
o Standard VI:  Power, Authority, and Governance 
o Standard X: Civic Ideals and Practices 

• CA History-Social Science standards 
o Research, Evidence, Point of View skills 
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o Historical Interpretation skills 
o US History 11.5 (Analyze major political, social, economic, 

technological, and cultural developments of the 1920s) 
o US History 11.11 (analyze major social problems and domestic 

policy issues in contemporary American society) 
o Government 12.2 (evaluate and take and defend positions on the 

scope and limits of rights and obligations as democratic citizens) 
• National English/Language Arts Standards 

o Standard 1: Students read a wide range of print and nonprint texts 
o Standard 3: Students apply a wide range of strategies to 

comprehend, interpret, evaluate, and appreciate texts 
o Standard 8: Students use a variety of technological and 

informational resources 
• CA English/Language Arts Standards (numbers vary by grade level) 

o Vocabulary and concept development 
o Comprehension and analysis of grade-level-appropriate text 
o Analysis and Evaluation of Oral and Media Communications 
o POSSIBLE:  Writing, research, and organization 

• CA Visual and Performing Arts Standards 
o Standard 1.0 Artistic Perception 
o Standard 3.0 Historical and Cultural Context 
o Standard 4.0 Aesthetic Valuing 

 
 
Key Vocabulary and Focus (emphasis on concepts) 
 

Censorship, Bill of Rights /First Amendment Rights 
 
Materials and Equipment (includes playlists) 
 

• Facing History and Ourselves:  Social Barometer Activity 
o http://www2.facinghistory.org/Campus/bethechange.nsf/Teac

herResourcesPost?OpenForm 
 

• Play list/Song Material: 
o Strange Fruit, Billie Holiday 
o Not Ready to Make Nice, Dixie Chicks 
o Waist Deep in the Big Muddy, Pete Seeger 
o Clear Channel “Don’t Play List” (GRAMMY Museum 

artifact) 
o Cop Killer, Ice-T 

 
Procedures/Instructional Sequence  
 
In Preparation: 
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Create Barometer signs (Strongly Agree, Agree, Disagree, Strongly Disagree) 
Prepare Power Point (reserve LCD projector) 
Reserve Computer lab and/or create student research materials 
Copy Student Research guide (Handout 6.1) 
Copy Student Presentation note taking form (Handout 6.2) 
Poster and art supplies for assessment 
 
 

1. Opener:  Student Journal 
Prompt:  “If musicians aren’t questioning, I’m not sure who’s supposed 
to.” (from the Songs of Conscience exhibit, GRAMMY Museum) 

 What does quote mean?  How does this apply to previous lessons? 
 

2. Transition Activity:  “Barometer” Activity 
http://www2.facinghistory.org/Campus/bethechange.nsf/TeacherResourc

esPost?OpenForm 
 
a. Have students write a journal response to the first prompt below.    
b. Show students the 4 signs posted in the corners of the room:  Strongly 

Agree, Agree, Disagree and Strongly Disagree. (There should be 
room in the middle for “undecided” – a non-labeled station) 

c. Students should move the corner that best reflects their response to 
the prompt 

d. Solicit students answers from each of the different corners.  Students 
should use evidence/examples to support their ideas. 

e. Students should feel free to “switch” corners, after hearing the 
arguments of their peers; these students should be ready to explain 
why they moved. 

f. Continue steps 3-5 for the remaining prompts. 
 
SUGGESTED PROMPTS:   

• Only people with power are censored.   
• Musicians should have the same 1st amendment rights as 

average citizens.   
• Musicians should be more careful with what they say than 

“Regular people”. 
• There are times when freedom of speech should be restricted   
• There are topics that musicians should NOT sing about?   

 
FOLLOWING THE FINAL PROMPT: 
 

3. ADD TO JOURNAL – Take 1 minute for students to add/change 
thoughts in their journal 
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4. TRANSITION:  INTRODUCTION TO CENSORSHIP IN AMERICA 
(Perhaps in Power Point Form) 

o What is censorship – students create working definition 
 Censor:  to examine (as a publication or film) in order to 

suppress or delete any contents considered objectionable  
http://dictionary.reference.com/browse/censor 

 Censorship:  the practice or act of censoring  
http://dictionary.reference.com/browse/censorSHIP 

 
 

o Why might someone be censored? 
o Why might someone want to censor specific material?  Why 

might a government censor material?  What would it mean for a 
society to censor material? 

o In what situations has censorship been used in America?  
Historically, when has it been used?   

 War:  Alien/Sedition Act, Civil War, WWI, Cold War, 
Iraq War 

 Social Unrest:  1920s, House of Un-American Activities 
 Domestic Turmoil:  LA Riots, September 11, 

 
o Social censorship vs. government censorship vs.  Self Censorship 

 Social censorship – when the public chooses to “ban” a 
resource (book burning in Germany, Dixie Chicks 
boycotts) 

 Government censorship – when the government dictates 
who/what should be censored for political reasons (House 
of Un-American activities) 

 Self Censorship – when someone, or a group, prevents 
itself from speaking (the music industry agrees not to 
produce/record/play certain types of music) 

 
5. Group Analysis:  Assign students to mixed-ability groups of about 4 

(depending on class size).  Give each group a copy of the resources 
available for their example (Handout 6.1).  If technology is not available 
in your school, create a handout of lyrics and background readings for 
each group to use for their research.  Using the research materials, each 
group should answer the following questions. 

 
a. Under what circumstances was the song written?  (What was America 

facing at the time?) 
b. Why was this song/artist censored? 
c. What reasons were given in favor of censorship?   
d. What was argument against censorship?   
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e. Is this an example social censorship, government censorship or self 
censorship?  How so?  
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6. Assessments:  After student groups have completed their research, each 
should create a “WANTED” poster that summarizes their findings.  
Poster (modeled after post-office criminal posters) should contain a 
picture of the artist/song/idea, and reasons why this person/song was 
censored.  What was the person speaking out against?  What reasons 
were given for this music to be censored?    What form of censorship was 
this?  How did the musician/public react to the censorship?  What was the 
final result?   

 
Student groups should share out to the class.   
 
Have student audience take notes on presentation using Handout 6.2 

 
 
 
Assessment (including rubric if appropriate) 
 
The Barometer activity can be an informal assessment – a check on how students 
understand the issues raised in the prior lessons. 
 
The following can be collected for formal assessment: 

• “Wanted Posters” – summary posters of song/artist/controversy 
• Group Presentations of Findings (Handout 6.2) 

 
 
 

TEACHER NOTES: 
 
Social Censorship: 

• GROUP 1:  Strange Fruit, Billie Holiday 
• GROUP 2:  Natalie Maines and the Iraq War, Video (SCSF) 
• GROUP 3:  Clear Channel Do Not Play List 

 
Government/Official Censorship: 

• GROUP  4:   Pete Seeger and HUAC, video (SCSF) 
 Talking Un-American Blues!  

http://www.fortunecity.com/tinpan/parton/2/ta
lkunam.html 

• GROUP 5:  Parents Music Resource Center/ Cop Killer 
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Lesson Variations (including differentiated learning/multiple intelligences) 
 

Have students complete one example of censorship as a whole class…with 
each student then being responsible for a different example at home. 
 
Have students use Free Muse:  http://www.freemuse.org/sw305.asp to 
research current examples of censorship within the music world 
 
ASSESSMENT VARIATION:  Letter to Music Section of school newspaper 
regarding issue of censorship 
 
 

 
Further Exploration (links to websites, books or other resources for 
extended learning) 
 
 

1. Blacklisting:  Hollywood – 10 
2. Censorship in other countries  Baaba Maal – Senegal.   
3. Have student explore rules regarding censorship in schools 

a. Interview with administration, Newspaper Editor, Art//Music 
Staff 
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HANDOUT 6.1 
GROUP ASSIGNMENTS:  MUSICAL CENSORSHIP 

 
GROUP 1:  Strange Fruit, Billie Holiday 
 

o Lyrics: 
http://www.pbs.org/independentlens/strangefruit/film.html 

 
o Documentary:  Katz, Joel.  www.pbs.org/strangefruit;  

http://www.pbs.org/independentlens/strangefruit/film.html 
 

o Book:  Margolick, David.  Strange Fruit  Harper Perennial 
(January 23, 2001) 

 
GROUP 2:  Not Ready to Make Nice, Dixie Chicks 
 

o Lyrics:  http://www.lyricstop.com/n/notreadytomakenice-
dixiechicks.html 

 
o YOU TUBE:  http://www.youtube.com/watch?v=fwc5YSAc-7g 

 
o Documentary:  http://www.myspace.com/shutupandsing 

• “Radio Jocks Suspended For Playing Dixie Chicks” from 
NBC (available at 
http://www.nbc6.net/entertainment/2185232/detail.html ).  

 
• http://www.protestingthedixiechicks.com/). 

 
o Websites:   

• “Let Them Hate Us” from Der Spiegel (available at 
http://www.spiegel.de/international/spiegel/0,1518,426213,0
0.html ),  

• “Dixie Chick: Bush owed ‘no respect whatsoever’” from 
Associated Press (available at 
http://www.msnbc.msn.com/id/12900709/)   

 
GROUP 3:  Clear Channel “Don’t Play List” 
 

o Song List:  GRAMMY Museum Artifact  
 

o Reactions:  
http://content.clearchannel.com/corporate/article/NationalBanned
Playlist.pdf 

 
o NYtimes.com  reports of the list’s existence 
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 http://query.nytimes.com/gst/fullpage.html?res=9906E2
D9153BF93AA2575AC0A9679C8B63&sec=&spon=&p
agewanted=all 

 
 
GROUP 4:  Waist Deep in the Big Muddy, Pete Seeger 
 

o Lyrics:  
http://www.lyricsmania.com/lyrics/pete_seeger_lyrics_32152/oth
er_lyrics_63092/waist_deep_in_the_big_muddy_lyrics_626801.
html 

 
o Related Websites 

 http://www.fortunecity.com/tinpan/parton/2/peekskill.ht
ml 

 
 http://www.americanheritage.com/articles/magazine/ah/1

976/3/1976_3_72.shtml 
 

 http://www.conelrad.com/media/atomicmusic/sh_boom.p
hp?platter=22) 

 
o Documentary:   

 GRAMMY MUSEUM artifact: 
 Pete Seeger on free speech; from benefit for his legal 

defense 1962  courtesy of Barry Ollman 
 
GROUP 5:  Cop Killer 
 

o Lyrics:  
http://www.lyricsfreak.com/b/body+count/cop+killer_20022078.
html 

 
o Resources: 

 
 GRAMMY Museum Artifact:  Frank Zappa letter to 

Ronald Reagan about PMRC  1985, From EBay 
 GRAMMY Museum Artifact:  Press Release from 

Combined Law Enforcement Agencies of Texas 
(CLEAT), about Ice-T 1992 
From: Combined Law Enforcement Agencies of Texas 

 
 Institute for Jewish Policy Research 

• http://www.axt.org.uk/HateMusic/Rappin.htm 
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Handout 6.2 
CENSORSHIP:  GROUP PRESENTATIONS 

 

GROUP Person/Song 
Censored 

Reason for 
censorship 

Type of 
censorship 

(social, 
government, 

self) 

Public Reaction 
to censorship Result 

Strange 
Fruit 

   
 
 
 
 
 
 

  

Not 
Ready to 

Make 
Nice 

   
 
 
 
 
 
 
 

  

Clear 
Channel 

   
 
 
 
 
 
 
 

  

Waist 
Deep 

   
 
 
 
 
 
 

  

Cop 
Killer 
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Lesson:  Role of the audience member 
 
Overall Lesson Goal 
In prior lessons, we’ve focused on the role of the musician, but not all of us will 
be professional musicians.  However, we all listen to music.  In this lesson, 
students will consider the opportunities of the listener in the political role of 
music: 

• What do we do with the music that we hear? 
• How does an audience participate in the spreading of ideas? 

 
Student Learning Outcomes 
Students will be able to: 

• Recognize the impact of their own choices in how they relate to music 
• Use a flow chart to identify and explain a progression of related events 

 
Link to state and national standards (emphasis on multiple disciplines) 
Within the skill and curriculum standards addressed by this lesson series, this 
lesson has a particular emphasis on the following standards: 

• National History-Social Studies curriculum 
o Standard II: Time, Continuity, and Change 
o Standard III:  People, Places, and Environments 
o Standard IV: Individual Development and Identity 
o Standard V:  Individuals, Groups, and Institutions 
o Standard VI:  Power, Authority, and Governance 
o Standard VII:  Production, Distribution, and Consumption 
o Standard VIII:  Science, Technology, and Society 
o Standard X: Civic Ideals and Practices 

• CA History-Social Science standards 
o Chronological and Spatial Thinking skills 
o Historical Interpretation skills 
o US History 11.11 (analyze major social problems and domestic 

policy issues in contemporary American society) 
o Government 12.2 (evaluate and take and defend positions on the 

scope and limits of rights and obligations as democratic citizens) 
• National English/Language Arts Standards 

o Standard 1: Students read a wide range of print and nonprint texts 
o Standard 3: Students apply a wide range of strategies to 

comprehend, interpret, evaluate, and appreciate texts 
o Standard 8: Students use a variety of technological and 

informational resources 
o Standard 11: Students participate as knowledgeable, reflective, 

creative, and critical members of a variety of literacy communities 
• CA English/Language Arts Standards (numbers vary by grade level) 

o Vocabulary and concept development 
o Comprehension and analysis of grade-level-appropriate text 



The GRAMMY Museum   Grades 9-12 
DRAFT VERSION – Not for distribution   Lesson 6 of 6 
Songs of Conscience, Sounds of Freedom 
 

 Page 2 of 10 

o Analysis and Evaluation of Oral and Media Communications 
• CA Visual and Performing Arts Standards 

o Standard 1.0 Artistic Perception 
o Standard 3.0 Historical and Cultural Context 
o Standard 4.0 Aesthetic Valuing 
o Standard 5.0 Connections, Relationships, Applications 

 
 
Key Vocabulary and Focus (emphasis on concepts) 
Consumer 
Producer 
Fan 
Media outlet 
Flowchart 
 
Materials and Equipment (includes playlists) 
Peter, Paul, Mary picture at March on Washington, on same stage as Martin 
Luther King, Jr.’s “I Have a Dream” speech  (available at: 
www.musicpowerpolitics.com or www.peterpaulandmary.com).   
 
“Yes We Can” (Will. I. Am.) (available at: 
http://www.youtube.com/watch?v=1yq0tMYPDJQ ) 
 
Procedures/Instructional Sequence  
In preparation: 

• Make copies of photograph (SOC HS 6.1), or prepare to project it for 
student analysis. 

• Make copies of flow chart directions (SOC HS 6.2), blank flow chart 
form (SOC HS 6.4), and quote about fans (SOC HS 6.5) for student use. 

• Prepare to project or make copies of sample flow chart for pre-recorded 
sound (SOC HS 6.3) or draw larger version of it for reference. 

 
 

1. Project or distribute Peter, Paul, Mary picture at March on Washington, 
on same stage as Martin Luther King, Jr.’s “I Have a Dream” speech  
(available at www.musicpowerpolitics.com or 
www.peterpaulandmary.com).  Guide students through photo analysis: 

a. What do you notice in this photo?  What strikes you?  
b. What do you already know about this event? 
c. What does this photo add to your knowledge of this event? 

 
2. In class discussion, share student answers to the above, making sure all 

have a clear understanding of the context.  Then ask: 
a. What does this show about the role of the musician in politics? 
b. What does it imply about the role of the audience? 



The GRAMMY Museum   Grades 9-12 
DRAFT VERSION – Not for distribution   Lesson 6 of 6 
Songs of Conscience, Sounds of Freedom 
 

 Page 3 of 10 

 
3. Personal Journal:  How is music a part of your life?  Some things to think 

about in relation to this question: 
a. What role does music play for you?   
b. When/how do you have music in your life?  What do you do with 

it? 
c.  How often do you listen to music? 
d. Do you listen to music because of the lyrics, the rhythm, the 

beat….? 
e. In what ways have you “used” music (to relax, to pump up, to 

“remember”….) 
 

4. Class discussion.  Chart student responses to the journal to capture the 
different roles of music in students’ lives and the different things students 
do with music. 

 
5. Consider the role of "audience" or "listeners" by thinking about what 

happens to a song once it's made through the creation of flow charts. 
a. Introduce the function and form of a flow chart.  (Handout SOC 

HS 6.2 can be used to give a sample and basic flowchart 
symbols.) 

b. Walk through sample of pre-recorded sound (Handout SOC HS 
6.3 shows one example of a flow chart for a song, before recorded 
sound: performers traveling around the country/world, "hard-core 
fans" going to multiple performances and journaling about their 
experience, reviews in newspapers, sheet music and amateur re-
creations...). 

c. As a class, identify basic elements of a flow chart representing 
what happened once there was recorded sound--in the early 
decades.  (in early decades, this might be production of records, 
people playing records in their homes privately or with guests, 
eventually records being played on the radio (with radio programs 
having similar “audiences” to modern TV shows).  Create this 
flow chart together. 

d. Individually or in pairs, have students create a detailed flow chart 
for today. Handout SOC HS 6.4 can be used to guide students in 
thinking about the types of things to include in their flowchart.  
(This could include elements like fan blogs, mixing, iPods, radio, 
clubs, digital forms, podcasts,…)  

e. Share flow charts developed 
 

6. Watch “Yes We Can” (Will. I. Am.) 
http://www.youtube.com/watch?v=1yq0tMYPDJQ   How does this add 
to our understanding of the role of the audience today?  Note: some issues 
to include in this discussion include: the response of the audience 
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member in perpetuating the performance of a song, the role and impact 
of the fan in sharing music and their response to it with others, the 
consumer who is also a producer. 

 
7. Consider what it means to be a fan and the definitions of fans from Dan 

Cavicchi on handout SOC HS 6.5.  What does this look like today? 
 

8. Synthesis.  Reconsider the picture of Peter, Paul, and Mary at the March 
on Washington.  What would be different about the audience today? (fans 
holding digital cameras? Phones streaming video?...)   
 

9. Add to student journals , responding to the following quote: 
 
“In the age of the internet, no one is a passive consumer anymore because 
everyone is a media outlet.”  (Clay Shirky, quoted by Henry Jenkins in 
The Future of Fandom) 
   

 
Assessment (including rubric if appropriate) 
The following can be collected for assessment: 

• Flow chart 
• Final journaling – or more polished writing. 

 
Lesson Variations (including differentiated learning/multiple intelligences) 
Instead of responding to the quote, students might be asked to rejournal on the 
essential questions raised by this and preceding lesson: 

a. What do we do with the music that we hear?   
b. How does an audience participate in the spreading of ideas?    
c. How can audience members be a “voice of conscience”? 
d. What role does the audience play in censorship? 

 
Instead of creating flow charts individually, students could simply answer the 
questions along the left hand side of the handout.  (What does musician do to 
make song public?  What do fans do with music they like?  How does the song’s 
“visibility” spread?) 
 
As a final assignment, students might be required to submit a more polished 
writing piece (this could be verse or prose):  what is the role of the audience in 
spreading ideas? 
 
Further Exploration (links to websites, books or other resources for 
extended learning) 
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Music, Power, and Politics presents thirteen different cultural perspectives on a 
single theme: the concept of music as a site of socio-political struggle.  (See 
www.musicpowerpolitics.com for overview and ordering information.) 

“PETER, PAUL AND MARY:  A SONG TO SING ALL OVER THIS LAND,” 
by William Ruhlmann ©1996, available at 
http://www.peterpaulandmary.com/history/f-ruhlmann1.htm.    

For more background on Peter, Paul, and Mary, including issues which have 
been concerns for them over the years and inspiration for their songs, see 
www.peterpaulandmary.com.  

For audience history before recording, see 
http://chnm.gmu.edu/lostmuseum/nightingale/. 
 
For audience history just after the phonograph, see William Kenney, Recorded 
Music in American Life or the first chapter of Lewis Erenberg’s Swinging the 
Dream for examples of phonograph societies and accounts of early listeners.  
  
Fandom:  Identities and Communities in a Mediated World, edited by Jonathan 
Gray, Cornel Sandvoss, and C. Lee Harrington.
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Handout SOC 6.1 Peter, Paul, and Mary in 1963 
 

 
 

Photo: Barry Feinstein 
Peter, Paul, and Mary at The Long March, 
August 28th, 1963 
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Handout SOC HS 6.2 Flowchart Instructions 
 
 
 
 
 
 
Primary symbols used in a flowchart: 
 
 
Start/End 
 
 
 
Step/Event 
 
 
 
Decision Point    yes 
 
 
      no 
 
 
Arrows are used to indicate the progression or order of steps. 
 
 
Sample flowchart: 
 
  
 
        SCHOOL  
 
 
 
 
 
     HOME 

Flowchart: a graphic representation to show the key steps in a process or 
the primary progression of events. 

Teacher assigns 
reading 
homework. 

Turn in homework 
Read at 
home. 

Take book 
home.

Go to library to do 
homework 

Do 
homework 
at home or 
school? 
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Handout SOC HS 6.3 Sample Flowchart for Pre-Recorded Music 
Note that there is a cyclical nature to music – the musician needs and responds to 
feedback from the audience.  Fans’ actions can spur further action by the 
musician. 
 
 
 
 
 
 
 

      No 
 
 
 
Yes 
 
 
 
 
 
 
 
 

       No 
 
 

 
 
 
 
    Yes 

Musician creates and 
practices song 

Musician tours more 
widely to perform song 

Musician performs song 
locally 

Does the 
audience 
like it?

Musician creates and 
practices NEW song 
(or finds a new job) 

Newspapers 
publish positive 
reviews 

Fans write about 
performers in 
journals

Fans return for 
multiple 
performances

Music 
companies 
publish sheet 
music 

Amateur 
musicians play 
song for friends 

W
ha

t d
oe

s m
us

ic
ia

n 
do

 
to

 m
ak

e 
a 

so
ng

 p
ub

lic
? 

W
ha

t d
o 

fa
ns

 d
o 

w
ith

 m
us

ic
 th

ey
 

lik
e?

? 

H
ow

 d
oe

s t
he

 so
ng

’s
 “

vi
si

bi
lit

y”
 

sp
re

ad
? 

Does the 
fan like it 
enough to 
tell others? 

Fans bring 
friends to 
live 
performances

Friends 
attend live 
performances. 
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Handout SOC HS 6.4 Blank Flowchart  
 Remember to think about the three questions on the left as you identify 

actions of the musician, decision points, and actions of audience 
members.  

 Remember also, that one step can cause multiple effects, or multiple 
actions may lead to the same next step. 

 
 
 
 
 
 
 
 

       
 
 
 
 
 
 
 
 
 

        
 
 

 
 
 
 
     

Musician creates and 
practices song 

W
ha

t d
oe

s m
us

ic
ia

n 
do

 
to

 m
ak

e 
a 

so
ng

 p
ub

lic
? 

W
ha
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o 
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o 

w
ith
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lik
e?

? 
H

ow
 d
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 so
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’s

 “
vi
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y”
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? 
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Handout SOC HS 6.5 Fans 
 
 
 
 
 
 
 
 
 
 
 
 

  
 
 
Consider the quotes below, from music scholar Dan Cavicchi.  
What strikes you from these definitions? What does this behavior 
look like today? 
 
 
“A fan is an audience member for any form of modern popular culture 
(including literature, sports, theater, music, film, and television) who 
has developed a sustained and meaningful attachment to that form or 
any of its elements, such as particular performers or works.”  
 
“Fans are always a minority at the margins of popular culture 
audiences, separating themselves as a group with their own fashion, 
knowledge, slang, and rituals. Specific fan activities include 
accounting, in which fans engage in detailed comparison, evaluation, 
and interpretation about performers and their works; collecting, in 
which fans bring together and display objects that enable them to 
either remember a particular fan experience or intensify their devotion; 
storytelling, in which fans tell complex narratives to one another about 
their own fan experiences as a way to shape a sense of shared 
experience; and socializing, in which fans regularly come together at 
meetings, parties, and conventions and work to create and maintain a 
group identity.” 

What does it mean to be a “fan”? 



Songs of Conscience Songs of Freedom:  FINAL PROJECT 
BECOMING A MUSICIAN OF CONSCIENCE 

 
The term “musician” can equally be applied to someone who composes, conducts, performs, or is even just 
skilled in, music.  The term is not bound by any specific genre nor is it reserved for professionals.  Simply put, 
ANYONE can be considered a musician.   
 
If you were a musician, what purpose would your music serve?  What message would you share with the world?  
How would you want your audience to feel about a particular issue or event?  How can you best convey, 
through music, your hopes and your concerns?  These are the questions that our Musicians of Conscience faced 
with each piece they created.   
 
Now, after studying the choices and experiences of musicians throughout American history, it is your turn to 
become a Musician of Conscience.   
 
TASK:  Create a “Song of Conscience” that expresses your opinion of an issue currently affecting your local 
community, the country, or the world.   
 
STEPS: 
 

1. Identify an issue you feel passionate about with your local or larger community.  (EXAMPLES:  School 
policies, treatment of teenagers by the police, lack of school funding, racial issues, economy, Middle 
East, Terrorism, war…). 

2. Use newspapers and other reliable news-sources to gather information to summarize what is happening 
within that issue. (include a bibliography) 

3. Write a reflection, explaining your opinion of the issue.  Reflection should address: 
a. What is happening? 
b. In your opinion, is it being handled appropriately?   
c. Who, or what, is causing this issue to continue? 
d. What needs to be done to improve the situation? 

4. What poetic devices (similes, metaphors, symbols, etc) can you use to best represent the importance of 
this issue?  Remember – songs are often only 3 minutes long; you need to explain your issue quickly 
without giving every detail.     

5. Choose a song whose rhythm, beat, music represents the emotion you feel the issue deserves. 
6. Re-write the lyrics to the song you have chosen to tell the story of your issue and how you think it 

should be addressed. 
a. EXTRA CREDIT:  Write your lyrics and put your own original music to it.   

 
REQUIREMENTS: 
 

1. Song must summarize a specific issue 
2. Song must use lyrics and music to express your opinion of the issue. (you may use produced music or 

create your own) 
3. Song must contain a message that you want the audience to retain. (Is your piece designed to inform?  

Inspire?  Unite?  Confront?   Do you want the audience to take a specific action?  Etc.) 
4. You must include a reflection piece, explaining the background of your issue, your opinion of the issue, 

and how you think people should respond.   
5. Attach your bibliography 

 
 
 
 



 
Artist’s Name:   
 

MUSICIAN OF CONSCIENCE:  BRAINSTORM PACKET 
 
PART I:  FINDING AN ISSUE 

• Free write in the box provided for 3 minutes about the following prompt:   
What issues in your local or larger community do you think need to be fixed?   

(Don’t use sentences…just single words and phrases) 
 

 
 

GREAT!  Now…look over your free write.   
Choose 1 topic that you feel most passionate about.  I am going to write my song about __________!!!! 

 
 
PART II:  RESEARCH 
 
Use newspapers and other reliable news-sources to gather information to summarize what is happening within 
that issue. (include a bibliography) 
 
SOURCE 1 
Type of source:  Newspaper   Internet Magazine Interview 
Name of source: 
Title of article: 
Author: 
Date of publication: 
 

 

 

 

 

 

 



SOURCE 2 
Type of source:  Newspaper   Internet Magazine Interview 
Name of source: 
Title of article: 
Author: 
Date of publication: 
 

 

 

 

 

 

 

 

 

SOURCE 3 
Type of source:  Newspaper   Internet Magazine Interview 
Name of source: 
Title of article: 
Author: 
Date of publication: 
 

 

 

 

 

 

SOURCE 4 
Type of source:  Newspaper   Internet Magazine Interview 
Name of source: 
Title of article: 
Author: 
Date of publication: 
 

 

 

 

 



PART III:  Music Creation – Using your research, explain the message and inspiration for your song.   

 
a. What’s Going On?  Explain the dilemma you plan to write about. 

 
 
 
 

b. In your opinion, is it being handled appropriately?  Why or why not? 
 
 
 
 
 

c. Who, or what, is causing this issue to continue? 
 
 
 
 
 

d. What needs to be done to improve the situation? 
 
 
 
 
 

e. What poetic devices (similes, metaphors, symbols, etc) can you use to best represent the 
importance of this issue?  Remember – songs are often only 3 minutes long; you need to explain 
your issue quickly without giving every detail.     

 
 
 
 
 

f. Choose a song whose rhythm, beat, music represents the emotion you feel the issue deserves. 
 
 
 
 
 

g. Re-write the lyrics to the song in (f) to tell the story of your issue and how you think it should be 
addressed.  EXTRA CREDIT:  Write your lyrics and put your own original music to it.   

 
 
 
 
 
 
 
 

WHEN YOU’RE DONE WITH THIS BRAINSTORM, TYPE IT IN FINAL PARAGRAPH FORM  
AS THE ARTIST STATEMENT BEHIND THE MUSIC! 



Name:  _______________________________________   DATE DUE:      DATE SUBMITTED: 
 

MUSICIAN OF CONSCIENCE  Rubric 
 

STANDARD Exceeds Standards Meets Standards Needs Revision Needs Instruction Comments 
 
 

Organization and 
Completion 

•All brainstorms, research 
sheets, outlines, and rough 
drafts are completed 
thoroughly with extensive 
detail 
 
• Research is completed 
thoroughly, including 
bibliography, from more than 3 
sources 
 
• Revisions in addition to final 
that shows a clear and 
substantial process of growth 
and development. 

•Includes brainstorm, research 
sheets, outline, complete rough 
draft, artist statement are 
completed showing effort and 
revision in addition to final that 
shows growth and development. 
 
• Research is completed, 
including bibliography, from at 
least 2 sources 

•Includes 1 draft in addition to 
final that shows some 
development.   
 
• Research is completed, 
including bibliography, from at 
lonely 1 source.  Bibliography 
information is inconsistent 

• Only one draft is submitted.   
 
• Brainstorm, research sheets, 
outline, rough draft, and/or artist 
statement are missing or 
incomplete. 
 
• Research is incomplete, no 
bibliography  

 

 
Creative 
Process 

•Shows extensive 
incorporation of feedback from 
teacher. 
* Makes edits in addition to 
teacher feedback 

•Shows incorporation of 
feedback from teacher. 
(no personal editing done) 

•Shows minor incorporation of 
feedback. 

•Shows little or no incorporation 
of feedback. 

 

 
Focus 

•The artist clearly addresses 
an issue, either through the 
lyrics or the artist statement.   
 
•  Explains issue clearly and in 
a way that provides new 
insight into the dilemma 
 
• Music created helps inform, 
inspire, unite or confront, 
based on student goal 
 
•  Obvious that the piece 
required additional research 

•The artist chooses a specific 
issue as the focus of the piece.   
 
• The background information of 
the issue is addressed clearly 
and reflects the student 
research.   
 
• Music chosen helps inform, 
inspire, unite or confront, based 
on student goal 

•The artist chooses an issue, but 
it is difficult to understand the 
dilemma and/or the artist’s 
stance 
 
• Music chosen may not clearly 
match the student goal of 
informing, inspiring, uniting or 
confronting 

•Does not choose a focused 
theme/event 
 
* No music is included with 
the lyrics.  

 

 
 

Detail 

•The author consistently uses 
multiple senses to describe 
people, places and events, 
and uses vivid, detailed 
descriptions (metaphors, 
similes, symbols, 
personification). 

•The author uses some poetic 
devices (metaphors, similes, 
symbols, personification) to 
describe people, places and 
events. 

•The author uses 2-3 poetic 
devices to describe people, 
places and events. 

•The author does not use more 
than one sense to describe 
people, places and events. 
 

 

Convention 
•.There are 0-3 errors in 
spelling, grammar, or usage. 
•The work is typed in the 
correct format and contains a 
creative title. 

•.There are 4-6 errors in 
spelling, grammar, or usage. 
•The work is typed in the correct 
format and contains a title. 

•.There are 7-10 errors in 
spelling, grammar, or usage. 
•The work is typed, but may not 
be in the correct format.  Lacks 
a title. 

•.There are more than 10 errors 
in spelling, grammar, or usage. 
•The work is not typed in the 
correct format and/or lacks a 
title. 

 

COMMENTS:                FINAL GRADE: 


